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Abstract

This study examined the perceived efficacy of blended learning among Social Work students at Colegio de San Francisco Javier of Rizal, Incorporated within the context of post-pandemic higher education. Anchored on the Community of Inquiry (CoI) Framework, Constructivist Learning Theory, and Self-Regulated Learning (SRL) Theory, the study investigated students’ perceptions regarding technology integration, instructional design, student engagement, academic preparedness, and self-regulation in a blended learning environment. Using a descriptive-quantitative research design, data were gathered from 243 Social Work students through a validated Likert-scale questionnaire with a Cronbach’s alpha coefficient of 0.91. Results revealed that students generally perceived blended learning as effective and supportive of their learning experiences, particularly in the use of multimedia resources, flexible access to instructional materials, collaborative activities, and diverse teaching strategies. Students also reported improved motivation, time management, and learner autonomy within blended learning environments. However, areas requiring improvement included online discussions, assessment fairness, organization of digital materials, workload management, and scheduling convenience. The findings suggest that the effectiveness of blended learning depends not only on technology availability but also on instructional quality, learner support systems, faculty preparedness, and institutional responsiveness to students’ contextual realities. The study concludes that blended learning has strong potential to support inclusive, flexible, and student-centered Social Work education in provincial higher education institutions when supported by accessible digital infrastructure, effective instructional practices, and responsive academic support mechanisms. The findings contribute to ongoing discussions on flexible learning implementation in Philippine higher education and support Sustainable Development Goal 4 on quality education.

Keywords: Blended Learning; Social Work Education; Flexible Learning; Student Engagement; Instructional Design; Community of Inquiry; Self-Regulated Learning; Digital Accessibility; Philippine Higher Education; Student-Centered Learning




Introduction

Education remains central to sustainable development because it enables individuals and communities to access opportunities, reduce inequalities, and participate meaningfully in social and economic life. Under Sustainable Development Goal 4, the global commitment is to “ensure inclusive and equitable quality education and promote lifelong learning opportunities for all,” with specific attention to equal access to tertiary education, relevant skills development, ICT competencies, and inclusive learning environments (United Nations, 2015). Within this agenda, digital and flexible learning systems have become increasingly important, particularly as higher education institutions respond to changing learner needs, technological transformation, and disruptions affecting traditional classroom delivery.
Globally, technology in education is recognized as both an opportunity and a challenge. The UNESCO Global Education Monitoring Report emphasized that technology can support access, equity, inclusion, quality, system management, and learner support, but only when implemented under appropriate conditions such as reliable access, effective governance, and teacher preparation (UNESCO, 2023). This suggests that blended learning should not be treated merely as the use of online platforms, but as a pedagogical and institutional system that requires inclusive design, faculty readiness, learner support, and continuous quality assurance.
In the Philippines, the shift toward flexible and blended learning was formalized through the Commission on Higher Education Memorandum Order No. 4, series of 2020, which provided guidelines for the implementation of flexible learning in higher education institutions (Commission on Higher Education [CHED], 2020). This policy direction is consistent with national development priorities under the Philippine Development Plan 2023–2028, which recognizes human capital development and digital transformation as essential to inclusive growth and resilient service delivery (National Economic and Development Authority [NEDA], 2023). However, national digital readiness remains uneven. The Department of Information and Communications Technology reported through the 2019 National ICT Household Survey that only 17.7% of households had internet access at home, underscoring the continuing access gap that affects the feasibility of technology-mediated learning (DICT, 2019).
At the regional level, the Zamboanga Peninsula Regional Development Plan 2023–2028 situates education, human capital development, and digital transformation within the broader regional development agenda (NEDA Regional Office IX, 2023). For provincial and rural higher education institutions, this context is significant because blended learning implementation is shaped not only by instructional design but also by connectivity, device access, household learning conditions, and institutional support systems. Thus, examining blended learning in Zamboanga del Norte contributes to a more localized understanding of how national flexible learning mandates are experienced in provincial educational settings.
Recent studies published in The Threshold provide strong local grounding for this concern. Aragon et al. (2025), in their study on HyFlex readiness among criminology students at JRMSU Katipunan, found that while students had exposure to learning management systems and productivity tools, access-related gaps persisted in device ownership, internet connectivity, and assistive technology. Similarly, Sy and Acama (2025) reported that senior high school students in a provincial private school preferred face-to-face learning and experienced challenges related to digital inequality, distractions at home, academic preparedness, and the need for holistic student support. These findings affirm that blended and HyFlex learning in provincial contexts must be examined through the lenses of equity, access, learner readiness, and academic support.
The importance of structured support is further reflected in the study of Rosel et al. (2025), which evaluated Project C.A.R.E. as a capacity-building intervention for educators in underserved regions. Their findings showed that mentorship, collaboration, and structured facilitation improved participants’ competencies and engagement. This reinforces the view that effective educational innovation depends not only on technology but also on human support systems, guided facilitation, and responsive institutional mechanisms.
Despite these emerging local studies, limited evidence remains on how blended learning is perceived specifically by Social Work students in a provincial private higher education institution. This gap is important because Social Work education requires more than content mastery; it demands communication, reflection, collaboration, ethical sensitivity, and preparation for community-based practice. Therefore, this study examined the perceived efficacy of blended learning among Social Work students at Colegio de San Francisco Javier of Rizal, Incorporated. Specifically, it assessed students’ perceptions of technology integration, instructional design, peer engagement, academic preparedness, and self-regulation. By doing so, the study contributes localized evidence to the continuing improvement of flexible, inclusive, and student-centered higher education in the Philippines.

Objectives of the Study

This study aimed to determine the perceived efficacy of blended learning among Social Work students at Colegio de San Francisco Javier of Rizal, Incorporated. Specifically, it sought to:

1. Assess students’ perceptions of technology integration and digital accessibility in the blended learning environment, including the use of multimedia resources, online platforms, and flexibility of access.
2. Evaluate the effectiveness of content delivery and instructional design, particularly the availability of pre-class materials, diversity of teaching strategies, and accommodation of varied learning styles.
3. Examine the extent of student engagement and peer interaction in both online and face-to-face components of blended learning, including collaborative tasks, group projects, and discussion activities.
4. Determine the perceived impact of blended learning on students’ skill development and academic preparedness, especially in relation to real-world applications of social work, assessments, and future career readiness.
5. Explore the influence of blended learning on students’ self-regulation and motivation, such as their ability to manage time, control learning pace, and remain motivated throughout the course.
6. Identify the top-performing and moderately rated features of the blended learning model, as perceived by students, to inform institutional improvements in design, delivery, and support systems.

Significance of the Study

	This study holds academic and practical significance as it provides localized evidence on the perceived efficacy of blended learning among Social Work students in a provincial private higher education institution within the post-pandemic educational landscape. The findings contribute to the growing discourse on flexible learning by identifying instructional, technological, and engagement-related factors that influence student learning experiences, motivation, self-regulation, and academic preparedness. The study may support the improvement of instructional design, assessment practices, faculty development, Learning Management System functionality, and institutional policies related to flexible learning implementation. Furthermore, it contributes contextualized insights that may assist higher education institutions, policymakers, and Social Work education programs in promoting more inclusive, accessible, learner-centered, and digitally responsive educational environments, particularly in resource-constrained settings. The study also serves as a useful reference for future research on blended learning, digital education, and student engagement in Philippine higher education..

Theoretical Framework

	This study is grounded in three interrelated theoretical perspectives that collectively explain the learning processes, instructional dynamics, and student behaviors within a blended learning environment: the Community of Inquiry (CoI) Framework, the Constructivist Learning Theory, and the Self-Regulated Learning (SRL) Theory. These theories serve as foundational lenses for interpreting how blended learning influences Social Work students’ engagement, comprehension, motivation, and preparedness for professional practice.

Community of Inquiry (CoI) Framework

	Developed by Garrison, Anderson, and Archer (2000), the Community of Inquiry (CoI) framework is a well-established model for understanding the dynamics of learning in blended and online settings. It conceptualizes educational experiences as a function of three core elements: cognitive presence, social presence, and teaching presence.

· Cognitive presence refers to the learner’s ability to construct meaning through sustained reflection and discourse.
· Social presence relates to the ability of participants to identify with the community, communicate purposefully, and develop interpersonal relationships.
· Teaching presence encompasses the design, facilitation, and direction of learning processes.

	In this study, the CoI framework is particularly relevant to the findings under Student Engagement and Peer Interaction. High scores in collaborative learning and face-to-face engagement reflect strong social and cognitive presence, while lower scores in online discussions point to potential areas for strengthening teaching presence. The CoI model has been validated in Philippine higher education settings by Villanueva et al. (2023), who found that learner engagement improves significantly when instructional design supports all three presences in a balanced manner.

Constructivist Learning Theory

	Constructivist theory, championed by scholars such as Jean Piaget (1973) and Lev Vygotsky (1978), posits that learning is an active, contextualized process wherein learners construct knowledge through interaction with content, tools, and peers. Learning is enhanced when it is authentic, collaborative, and aligned with real-life applications.

	This theory provides a theoretical basis for Content Delivery and Instructional Design and Skill Development and Academic Preparedness. Students responded positively to instructional strategies that included multimedia, real-world case studies, and interactive content—validating the constructivist view that knowledge is not transmitted but actively built by learners. These findings are consistent with the assertions of Redoblo (2015) and Wang (2021), who emphasize that effective content design must be flexible, contextually relevant, and learner-centered to drive academic success in blended learning formats.

Self-Regulated Learning (SRL) Theory

	The theory of self-regulated learning, as proposed by Zimmerman (1989) and further refined by Pintrich (2000), explains how learners take control of their own educational processes through goal setting, self-monitoring, time management, and intrinsic motivation. SRL is particularly salient in blended learning environments where students must navigate both synchronous and asynchronous modalities independently.

	This theory supports the findings under Self-Regulation and Motivation. Students in the study reported enhanced control over their learning pace, improved time management, and a general increase in motivation—key indicators of self-regulated learning behavior. These observations align with global findings by Means et al. (2013) and local studies by Rotas and Cahapay (2020), both of which note that blended learning encourages learner autonomy and responsibility when scaffolded with appropriate support systems.

Integrative Application of Theories

	By integrating the CoI, Constructivist, and SRL frameworks, the present study offers a comprehensive theoretical model for understanding how students perceive and experience blended learning in Social Work education. The CoI model addresses the interactive dimension, constructivism explains the cognitive and content dimension, and SRL theory explains the behavioral and motivational dimension. These theories collectively frame the interpretation of survey results and guide the formulation of recommendations aimed at improving blended learning implementation in Philippine higher education.


Materials and Methods

Research Design

	This study employed a quantitative-descriptive research design, which is appropriate for gathering numerical data and systematically describing student perceptions of blended learning. The design allowed the researcher to quantify levels of agreement or disagreement with various components of the blended learning experience, as perceived by Social Work students. Descriptive statistics such as frequency, percentage, and weighted mean were used to interpret the data.

Research Respondents and Sampling

The respondents of the study were 243 Social Work students enrolled at Colegio de San Francisco Javier of Rizal, Incorporated during the academic year 2023–2024. A universal sampling technique was applied, considering that the total number of enrolled Social Work students was manageable and accessible. Participation in the study was voluntary, and anonymity was maintained throughout the process.

Research Instrument

The primary data gathering instrument utilized in this study was a structured survey questionnaire designed to assess students’ perceptions of the effectiveness of blended learning. The instrument was partially adapted from the Community of Inquiry (CoI) framework developed by Garrison, Anderson, and Archer (2000), particularly focusing on elements of teaching presence, social presence, and cognitive presence. Additionally, items related to time management, pacing, and motivational aspects were drawn from Zimmerman's (1989) Self-Regulated Learning (SRL) theory, which emphasizes learners' ability to plan, monitor, and evaluate their own academic processes.

Part I: Respondent’s demographic profile (e.g., year level, age, gender, and internet access type).
Part II: A 25-item Likert-scale instrument that measured perceptions of blended learning across five thematic dimensions:
(1) Technology Integration and Digital Accessibility,
(2) Content Delivery and Instructional Design,
(3) Student Engagement and Peer Interaction,
(4) Skill Development and Academic Preparedness, and
(5) Self-Regulation and Motivation.

	The instrument underwent content validation by three academic experts in educational technology and social work education. A pilot test was conducted on 30 students from a nearby institution, yielding a Cronbach’s Alpha reliability coefficient of 0.91, indicating excellent internal consistency.

Data Collection Procedure

	After securing approval from the school administration and obtaining informed consent from the respondents, the survey was distributed via Google Forms and printed questionnaires for students with limited internet access. Data were collected over a two-week period. Students were assured of confidentiality and informed that their participation would have no bearing on their academic standing.




Data Analysis

	The gathered data were encoded and analyzed using Microsoft Excel and SPSS software. Descriptive statistics were applied, particularly the weighted mean, to determine the general perception of students for each survey item. Interpretive descriptions were based on a five-point scale:

	Scale Range
	Descriptive Interpretation

	4.21–5.00
	Strongly Agree

	3.41–4.20
	Agree

	2.61–3.40
	Neutral

	1.81–2.60
	Disagree

	1.00–1.80
	Strongly Disagree



	Results were further clustered thematically to reflect the theoretical lenses of the study (CoI, Constructivism, and SRL), which guided both the analysis and discussion of findings.

Ethical Considerations

The study adhered to established ethical standards for research involving human participants. Prior to implementation, the research protocol underwent ethical screening and review by the Research Committee of Colegio de San Francisco Javier of Rizal, Zamboanga del Norte, Inc. before the conduct of data collection. The committee evaluated the study procedures to ensure compliance with ethical principles involving voluntary participation, confidentiality, privacy protection, and responsible data handling.
All participants were informed of the study’s objectives, the voluntary nature of their participation, and their right to withdraw at any time without consequence. Informed consent was obtained prior to participation, and measures were implemented to protect the confidentiality and anonymity of the respondents. Data collected were anonymized and used exclusively for academic and research purposes, in compliance with Republic Act No. 10173 or the Data Privacy Act of 2012 and other applicable ethical and privacy regulations.

Limitations of the Study

This study is limited to the perceptions of Social Work students from a single private higher education institution in Rizal, Zamboanga del Norte; thus, the findings may not be generalized to all higher education institutions or academic disciplines. The study employed a purely quantitative-descriptive design using self-reported survey responses, which may be influenced by response bias and subjective interpretation. Additionally, the study did not include inferential analysis across demographic variables such as year level, gender, or internet access type. Triangulation through qualitative interviews or focus group discussions was likewise not conducted. Future studies may incorporate mixed-method approaches and comparative analyses across institutions and programs to enhance the depth and generalizability of findings.



Results and Discussion

This section presents the findings from the survey of 243 Social Work students regarding their perceptions of blended learning. The results are organized into five themes: Technology Integration and Digital Accessibility, Content Delivery and Instructional Design, Student Engagement and Peer Interaction, Skill Development and Academic Preparedness, and Self-Regulation and Motivation. Each theme includes a discussion contextualized with Philippine-based studies from 2015 to 2025.

Technology Integration and Digital Accessibility

Effective integration of technology and ensuring digital accessibility are crucial components of blended learning environments. This theme examines students' perceptions of the technological aspects of their blended learning experiences.​

Table 1. Technology Integration and Digital Accessibility

	Statement
	Weighted Mean
	Description

	The online components of blended learning provide valuable resources for my studies.
	2.93
	Agree

	The integration of technology in my social work classes enhances my learning experience.
	3.03
	Agree

	The use of multimedia elements (videos, presentations) enhances my comprehension.
	3.12
	Agree

	I find the online materials in blended learning to be well-organized and easy to navigate.
	2.99
	Agree

	The online platform used is user-friendly and accessible.
	3.01
	Agree

	Blended learning allows for flexibility in accessing course materials.
	3.04
	Agree



Students generally perceived the technological dimensions of blended learning as effective and supportive of their academic learning experiences, particularly in the use of multimedia resources (M = 3.12) and the flexibility of accessing course materials online (M = 3.04). These findings suggest that blended learning environments can enhance comprehension and learner convenience when instructional materials are supported by videos, presentations, and digitally accessible content. The positive response toward multimedia integration aligns with the constructivist perspective that learners engage more effectively when content is interactive, visual, and contextually meaningful.
The findings are consistent with the study of Aragon et al. (2025), which revealed that students in provincial higher education institutions demonstrated high exposure to Learning Management Systems and digital productivity tools despite limitations in internet access and device ownership. Similarly, Sy and Acama (2025) reported that students recognized the value of flexible learning systems but continued to experience challenges related to digital inequality and technological accessibility. These local studies reinforce the present findings by showing that while students are increasingly adaptable to digital learning environments, technological readiness and accessibility gaps remain significant concerns in provincial educational settings.
The results also support the observations of Alvarez (2020), who emphasized that technological effectiveness in blended learning depends not only on platform availability but also on usability, accessibility, and institutional support systems. Although students in the present study positively evaluated the online platform’s accessibility (M = 3.01), slightly lower ratings on the organization and navigation of online materials (M = 2.99) suggest that digital learning environments still require improvement in structure and user experience. This finding mirrors the conclusions of Rotas and Cahapay (2020), who found that Filipino students often encounter difficulties related to internet stability, platform navigation, and digital learning adjustment during flexible learning implementation.
International literature likewise supports these findings. Wang (2021) found that effective blended learning environments in higher education are strengthened when students are provided with organized digital resources and flexible access to instructional materials. Similarly, Lim et al. (2021) concluded that successful integration of Learning Management Systems depends heavily on institutional support, digital competency, and user-friendly design. Collectively, these studies suggest that the effectiveness of blended learning extends beyond technology availability and requires intentional instructional organization, accessibility, and responsive digital support systems.
The findings therefore imply that blended learning in Social Work education can support flexibility and learner engagement when supported by accessible multimedia resources and functional online platforms. However, continued enhancement of material organization, navigation systems, and digital support services remains necessary to ensure more inclusive and effective learning experiences for students in resource-constrained and provincial contexts.

Content Delivery and Instructional Design

The structure and delivery of course content significantly impact student learning outcomes. This theme explores students' perceptions of instructional design elements within their blended learning courses.​

Table 2. Content Delivery and Instructional Design

	Statement
	Weighted Mean
	Description

	I prefer having PowerPoint presentations before class to review material.
	3.11
	Agree

	The workload in blended courses is reasonable and manageable.
	2.98
	Agree

	The variety of instructional methods caters to diverse learning preferences.
	2.97
	Agree

	The integration of case studies enhances my practical understanding.
	3.05
	Agree

	Blended learning accommodates different learning styles effectively.
	3.06
	Agree




Respondents generally perceived the instructional design and content delivery components of blended learning as effective and supportive of their learning needs. The highest-rated item in this category was the availability of PowerPoint presentations before class discussions (M = 3.11), indicating that students value advance access to instructional materials to improve preparation, comprehension, and participation during class sessions. Students also positively evaluated the integration of case studies (M = 3.05) and the accommodation of diverse learning styles through varied instructional strategies (M = 3.06). These findings suggest that blended learning environments become more meaningful when instructional materials are flexible, interactive, and responsive to students’ differing learning preferences.
The findings strongly align with the constructivist learning perspective, which emphasizes that learners actively construct knowledge through engagement with meaningful content, contextual examples, and collaborative experiences. In Social Work education, the use of case studies and flexible instructional methods is particularly important because it connects theoretical concepts with practical and community-based applications.
The present findings are consistent with the study of Sy and Acama (2025), who reported that students in a provincial private school continued to prefer face-to-face learning experiences because of the clarity, interaction, and structure they provided. However, their study also emphasized that well-supported flexible learning environments can enhance student adaptability and participation when instructional systems are properly designed. Similarly, Aragon et al. (2025) found that students exposed to HyFlex learning demonstrated readiness to engage with digital instructional tools when learning resources were accessible and systematically organized. These local studies reinforce the importance of instructional structure, accessibility, and learner-centered content delivery in blended learning environments.
The findings further support the observations of Fabito et al. (2020), who noted that well-structured online instructional materials improve student engagement and reduce learning difficulties in blended and online environments. Redoblo (2015) likewise emphasized that purposeful instructional design is essential in blended learning because it helps address gaps in comprehension, interaction, and learner participation. In the present study, the positive evaluation of pre-class materials and varied instructional methods suggests that students benefit from instructional approaches that combine flexibility with clear academic guidance.
International literature also supports these findings. Boelens et al. (2017) identified the effective integration of instructional content as one of the major challenges in blended learning implementation, emphasizing the need to balance synchronous and asynchronous learning activities to promote learner autonomy and engagement. Wang (2021) similarly found that advance access to instructional materials enhances classroom interaction and improves learning preparedness among higher education students.
Overall, the findings imply that effective content delivery and instructional design remain critical to the success of blended learning in Social Work education. Providing organized learning materials, diverse instructional approaches, and application-based activities may enhance student comprehension, flexibility, and engagement. However, institutions must continue strengthening instructional planning and faculty capability-building to ensure that blended learning environments remain inclusive, interactive, and responsive to students’ academic and professional learning needs.



Student Engagement and Peer Interaction

Engagement and interaction are vital for a successful blended learning experience. This theme assesses students' perceptions of their engagement levels and the quality of peer interactions in blended learning settings.​

Table 3. Student Engagement and Peer Interaction

	Statement
	Weighted Mean
	Description

	I feel actively engaged during face-to-face sessions.
	3.06
	Agree

	Collaborative activities build a sense of community.
	3.08
	Agree

	Online discussions help me articulate and exchange ideas.
	2.93
	Agree

	Group projects enhance teamwork and collaboration.
	2.97
	Agree



Students generally perceived engagement and peer interaction in blended learning positively, particularly in face-to-face sessions (M = 3.06) and collaborative activities that fostered a sense of academic community (M = 3.08). These findings indicate that students value interpersonal interaction, active participation, and collaborative learning experiences as important components of effective blended learning environments. In contrast, online discussions (M = 2.93) and group projects (M = 2.97), while still positively rated, received comparatively lower scores, suggesting that virtual interaction and coordination remain areas requiring further instructional improvement and facilitation.
The findings strongly support the Community of Inquiry (CoI) framework, particularly the concept of social presence, which emphasizes the importance of meaningful interaction, collaboration, and connectedness in blended and online learning environments. The higher ratings for face-to-face engagement suggest that students continue to perceive physical classroom interaction as more effective for communication, participation, and relationship-building compared to fully online interaction.
The results are consistent with the study of Sy and Acama (2025), who found that students in a provincial private school strongly preferred face-to-face learning because it enhanced understanding, interaction, and emotional connection with peers and teachers. Their study also revealed that students experienced distractions, communication barriers, and reduced engagement in online learning environments, which parallels the lower ratings observed in online discussions and collaborative online tasks in the present study. Similarly, Aragon et al. (2025) emphasized that while students may possess exposure to digital learning systems, access limitations and varying levels of digital readiness continue to influence participation and engagement in flexible learning environments.
The findings also align with the work of Villanueva et al. (2023), who applied the Community of Inquiry framework in Philippine schools and found that engagement was strongest when peer interaction and instructional facilitation were structured, purposeful, and collaborative. Roxas and Fabito (2020) likewise observed that collaborative online activities can improve learner motivation and participation when supported by clear communication and interactive instructional strategies. These findings suggest that engagement in blended learning is strengthened not merely through technology use, but through intentional facilitation of meaningful academic interaction.
International studies further support these observations. O’Connor et al. (2022) found that peer feedback, collaboration, and interactive communication significantly influence students’ perceptions of engagement and satisfaction in blended learning environments. Similarly, Boelens et al. (2017) highlighted that maintaining active learner interaction remains one of the major challenges in blended learning design, particularly in balancing online and face-to-face participation.
Overall, the findings imply that engagement and peer interaction remain essential elements in the effectiveness of blended learning within Social Work education. Since the discipline requires communication, collaboration, empathy, and reflective interaction, blended learning environments must provide structured opportunities for meaningful dialogue, teamwork, and academic community-building. Institutions and faculty members may therefore strengthen online engagement through guided discussions, collaborative digital tools, peer facilitation strategies, and learner-centered interaction models that support both academic participation and social connectedness.

Skill Development and Academic Preparedness

Preparing students for professional practice is a key objective of social work education. This theme examines how blended learning contributes to skill development and readiness for future careers.​

Table 4. Skill Development and Academic Preparedness

	Statement
	Weighted Mean
	Description

	Assessments measure my understanding effectively.
	2.99
	Agree

	Prepares me for practical aspects of social work.
	3.04
	Agree

	Prepares me for my future career.
	3.05
	Agree

	Prepares me for evolving demands of the profession.
	2.98
	Agree

	Online assessments are fair and reflect my knowledge.
	2.95
	Agree



Students generally perceived blended learning as supportive of their skill development and academic preparedness for future Social Work practice. The highest-rated items in this category were preparedness for future career demands (M = 3.05) and preparation for the practical aspects of Social Work (M = 3.04), suggesting that students recognized the value of blended learning in connecting academic instruction with professional competencies and real-world applications. However, relatively lower ratings were observed in the fairness of online assessments (M = 2.95) and the effectiveness of assessments in measuring understanding (M = 2.99), indicating continuing concerns regarding evaluation practices within blended learning environments.
These findings suggest that while blended learning may support knowledge acquisition, flexibility, and professional preparation, students continue to place strong importance on transparent, meaningful, and equitable assessment systems. In Social Work education, where reflective thinking, ethical reasoning, communication, and applied competencies are essential, the quality of assessment practices significantly influences students’ confidence in their academic preparation and readiness for professional practice.
The findings are consistent with the study of Sy and Acama (2025), who reported that students in HyFlex learning environments expressed concerns regarding academic quality, preparedness, and the effectiveness of flexible learning systems in preparing them for higher education demands. Their findings emphasized that students desired stronger instructional guidance, mentoring, and academic support mechanisms to ensure meaningful learning experiences. Similarly, Rosel et al. (2025) highlighted the importance of mentorship, facilitation, and collaborative learning support in improving participant competencies and engagement in educational interventions conducted within underserved communities. These local findings reinforce the present study’s implication that blended learning becomes more effective when instructional systems are supported by responsive guidance and structured learner support.
The results also align with Olaguer et al. (2024), who found that teaching presence, feedback quality, and student engagement significantly influence learners’ academic preparedness and satisfaction in blended higher education settings. Their study emphasized that students perform better when faculty members provide clear instructional direction, consistent communication, and supportive learning environments. Similarly, Alvarez (2020) observed that one of the major challenges in blended learning implementation in the Philippines involves ensuring fairness, clarity, and consistency in online assessment practices.
International studies further support these findings. Ho et al. (2022) reported that blended learning environments become more effective when assessments are contextualized, transparent, and aligned with intended learning outcomes. The study emphasized the importance of formative feedback and authentic assessment strategies in enhancing learner confidence and academic readiness. Likewise, Boelens et al. (2017) identified assessment design and learner support as critical challenges in blended learning implementation, particularly in ensuring meaningful engagement and competency development.
Overall, the findings imply that blended learning can contribute positively to the development of professional competencies, flexibility, and academic preparedness among Social Work students when supported by effective instructional facilitation and authentic learning experiences. However, institutions and faculty members must continue improving assessment systems, feedback mechanisms, and learner support structures to ensure that blended learning environments remain credible, equitable, and responsive to the practical and reflective demands of Social Work education.
​
Self-Regulation and Motivation

Blended learning environments often demand higher levels of learner autonomy, making self-regulation and motivation critical factors for success. This theme captures student perceptions related to their control over learning pace, time management, motivation, and faculty support.

Table 5. Self-Regulation and Motivation

	Statement
	Weighted Mean
	Description

	You can control how fast or slow you move through lessons.
	3.00
	Agree

	Blended learning improves my time management skills.
	3.03
	Agree

	Positively impacts my motivation to learn social work.
	3.02
	Agree

	Faculty’s use of technology positively influences my learning.
	3.04
	Agree

	Scheduling of sessions is convenient.
	2.97
	Agree



Students generally perceived blended learning as supportive of self-regulation and academic motivation, particularly in improving time management skills (M = 3.03), enhancing motivation to learn Social Work (M = 3.02), and providing flexibility in pacing learning activities (M = 3.00). Faculty use of technology was also positively evaluated (M = 3.04), suggesting that students appreciated instructors who effectively integrated digital tools into the learning process. These findings indicate that blended learning environments may encourage learner autonomy, adaptability, and independent learning behaviors when instructional support and technological resources are effectively provided.
The findings strongly support the Self-Regulated Learning (SRL) Theory, which emphasizes learners’ ability to manage their own learning processes through goal-setting, time management, self-monitoring, and intrinsic motivation. In blended learning environments, students are often required to independently organize schedules, access learning materials, and complete tasks across both online and face-to-face modalities. The positive ratings observed in this study suggest that students were able to adapt to these responsibilities and develop greater ownership of their learning experiences.
The findings are consistent with the study of Sy and Acama (2025), which revealed that students in flexible learning environments valued academic support systems, mentoring, and accessible learning structures that helped them manage educational demands. Their findings also highlighted that while students appreciated flexibility, challenges related to distractions, household responsibilities, and digital inequality continued to affect motivation and concentration. Similarly, Aragon et al. (2025) found that students exposed to HyFlex learning environments demonstrated considerable adaptability to digital learning tools despite limitations in connectivity and technological access. These local studies reinforce the present findings by showing that students in provincial educational settings are capable of developing self-regulatory behaviors when provided with sufficient instructional and technological support.
The results also align with the work of Rotas and Cahapay (2020), who found that Filipino students perceived flexibility and learner autonomy as beneficial aspects of remote and blended learning, particularly in balancing academic responsibilities with personal and household obligations. Means et al. (2013) similarly reported that students in blended learning environments often demonstrate stronger self-regulatory behaviors because such systems encourage independent pacing and active learner participation.
International studies further support these observations. Nordin et al. (2021) found that blended learning environments in Malaysian higher education enhanced learner autonomy, motivation, and self-directed learning behaviors when supported by accessible digital tools and structured instructional guidance. Likewise, Khan et al. (2021) observed that students in blended learning environments in Cambodia developed improved adaptability and self-management skills due to increased control over learning schedules and pacing.
Despite these positive findings, the relatively lower rating for scheduling convenience (M = 2.97) suggests that students may still experience challenges in balancing online and face-to-face schedules, particularly in contexts where connectivity limitations, household obligations, and transportation concerns are present. This indicates that while blended learning may promote autonomy and flexibility, institutional scheduling systems must remain responsive to students’ contextual realities and workload capacities.
Overall, the findings imply that blended learning can positively influence self-regulation, learner motivation, and independent learning behaviors among Social Work students. However, the effectiveness of these outcomes depends on the presence of supportive instructional practices, accessible technologies, responsive scheduling systems, and faculty guidance that collectively foster student confidence, adaptability, and sustained academic engagement.

Strengths in the Blended Learning Approach

The following table showcases the highest-rated items in the survey, representing the most appreciated features of blended learning among social work students.

Table 6. Highest Rated Statements
	Statement
	Weighted Mean

	Use of multimedia enhances comprehension.
	3.12

	PowerPoint before class is helpful.
	3.11

	Collaborative activities build community.
	3.08

	Learning styles are accommodated.
	3.06

	Engagement during face-to-face sessions.
	3.06



The findings reveal that the most appreciated strengths of blended learning among Social Work students were the use of multimedia resources (M = 3.12), availability of PowerPoint presentations before class discussions (M = 3.11), collaborative learning activities (M = 3.08), accommodation of diverse learning styles (M = 3.06), and active engagement during face-to-face sessions (M = 3.06). These results suggest that students value blended learning environments that provide flexible access to instructional materials, visually supported learning experiences, and meaningful opportunities for interaction and collaboration. The findings further indicate that students respond positively to instructional approaches that combine technological support with active and socially engaging learning experiences.
The positive evaluation of multimedia integration highlights the importance of visual and interactive instructional materials in enhancing comprehension and learner engagement. This finding aligns with the constructivist learning perspective, which emphasizes that learners develop deeper understanding when they actively interact with varied and meaningful learning resources. In Social Work education, multimedia-supported instruction may help students better connect theoretical concepts with practical and real-life applications.
The findings are consistent with the study of Aragon et al. (2025), which reported that students in provincial higher education settings demonstrated strong exposure to Learning Management Systems and digital learning tools despite technological limitations. Their study emphasized that access to digital instructional resources contributed to students’ adaptability and participation in HyFlex learning environments. Similarly, Sy and Acama (2025) found that students appreciated instructional systems that balanced flexibility with meaningful academic interaction, particularly when supported by accessible learning materials and responsive instructional guidance. These local studies reinforce the present findings by highlighting the importance of structured, accessible, and student-centered instructional delivery in blended learning environments.
The findings also support the work of Roxas and Fabito (2020), who observed that video-based and visual learning materials significantly improved comprehension and engagement among students in online and blended learning settings. Likewise, Wang (2021) found that advance access to instructional materials such as presentations and digital content enhanced classroom preparedness, participation, and discussion quality among higher education learners. These studies collectively suggest that well-prepared and accessible instructional materials contribute positively to learner confidence and academic participation.
The strong ratings for collaborative learning activities and face-to-face engagement further support the Community of Inquiry (CoI) framework, particularly the importance of social presence in blended learning environments. Villanueva et al. (2023) found that structured peer interaction and collaborative learning activities significantly improved student engagement and participation in Philippine blended learning settings. Similarly, Garrison and Vaughan (2008) emphasized that meaningful collaboration and interaction are essential components of effective blended learning because they strengthen communication, critical thinking, and community-building among learners.
Overall, the findings imply that the strongest features of blended learning in Social Work education are those that combine flexibility, accessibility, collaboration, and interactive instructional support. Multimedia resources, preparatory materials, collaborative activities, and face-to-face engagement appear to enhance comprehension, learner confidence, and academic participation. These findings suggest that institutions and faculty members should continue strengthening learner-centered instructional practices that integrate both technological and interpersonal dimensions of blended learning to support more engaging, inclusive, and practice-oriented educational experiences.

Areas for Improvement

The following items received relatively lower—but still positive—ratings. They reveal aspects of blended learning that need refinement, particularly in online discussions, assessments, and scheduling.

Table 7. Moderately Rated Statements

	Statement
	Weighted Mean

	Online discussions help me articulate ideas.
	2.93

	Online materials are well-organized.
	2.99

	Workload is manageable.
	2.98

	Online assessments are fair.
	2.95

	Session scheduling is convenient.
	2.97



Although students generally agreed with the indicators under this category, the relatively lower mean scores reveal important areas requiring improvement within the blended learning environment. The lowest-rated items included online discussions helping students articulate ideas (M = 2.93), fairness of online assessments (M = 2.95), session scheduling convenience (M = 2.97), workload manageability (M = 2.98), and organization of online materials (M = 2.99). These findings suggest that while students recognize the overall value of blended learning, challenges remain in the areas of communication, assessment clarity, instructional organization, and coordination of learning activities.
The lower rating for online discussions indicates that students may still experience difficulty engaging meaningfully in virtual communication environments. In Social Work education, where dialogue, reflection, and interpersonal interaction are essential, ineffective online discussions may limit opportunities for collaborative learning and critical exchange of ideas. This finding supports the observations of Sy and Acama (2025), who reported that students in flexible learning environments experienced distractions, communication barriers, and reduced engagement in online interactions. Their study emphasized that meaningful participation in digital learning environments requires stronger academic guidance, facilitation, and emotional support systems.
Similarly, the present findings align with Aragon et al. (2025), who found that despite students’ exposure to digital learning platforms, persistent limitations in internet access, device availability, and technological readiness continued to affect learner participation and overall learning experiences in provincial higher education institutions. These local studies reinforce the idea that blended learning effectiveness is influenced not only by instructional design but also by broader accessibility and infrastructure-related conditions.
The concerns regarding online assessment fairness and organization of learning materials are likewise consistent with previous Philippine studies. Alvarez (2020) noted that many students in blended and online learning environments struggled with unclear assessment systems, inconsistent grading practices, and insufficient instructional support. Rotas and Cahapay (2020) similarly found that Filipino students experienced difficulties related to navigation of online platforms, unstable connectivity, and adjustment to flexible learning systems, all of which affected their academic participation and learning confidence.
International literature further supports these findings. Boelens et al. (2017) identified learner interaction, assessment design, and instructional integration as recurring challenges in blended learning implementation. Their study emphasized that poorly structured online activities and unclear instructional systems may reduce learner engagement and satisfaction. Likewise, Ho et al. (2022) highlighted the importance of transparent rubrics, formative feedback, and authentic assessment strategies in improving student trust and confidence in blended learning environments. Khan et al. (2021) also reported that students in blended learning systems often experience scheduling and workload-related challenges, particularly when balancing synchronous online sessions with academic and personal responsibilities.
The relatively lower rating for scheduling convenience may further reflect the realities faced by students in provincial and resource-constrained contexts, where internet availability, household obligations, transportation concerns, and device-sharing practices may affect participation in blended learning activities. These contextual realities highlight the importance of flexible yet carefully coordinated scheduling systems that consider students’ varied circumstances.
Overall, the findings imply that while blended learning demonstrates considerable strengths in flexibility and instructional delivery, institutions and faculty members must continue refining online interaction systems, assessment practices, workload management, scheduling structures, and digital organization strategies. Strengthening these areas may contribute to more inclusive, equitable, and student-responsive blended learning environments capable of supporting meaningful engagement and academic success among Social Work students.


Conclusion

The findings of the study revealed that Social Work students generally perceived blended learning as an effective, flexible, and supportive instructional approach within the post-pandemic educational setting. Students positively evaluated the integration of multimedia resources, accessibility of learning materials, collaborative activities, and varied instructional strategies, indicating that blended learning can enhance engagement, comprehension, self-regulation, and academic preparedness when appropriately implemented. The study further showed that face-to-face interaction and collaborative learning remain highly valued components of the learning experience, particularly in a discipline that requires communication, reflection, and community-oriented practice. However, the findings also identified areas requiring improvement, particularly in online discussions, organization of digital materials, assessment fairness, workload management, and scheduling coordination. These concerns suggest that the effectiveness of blended learning depends not only on technology availability but also on instructional design quality, learner support systems, faculty preparedness, and institutional responsiveness to students’ contextual realities. Overall, the study concludes that blended learning holds strong potential to support student-centered and inclusive higher education in Social Work education, provided that institutions continue strengthening digital accessibility, assessment systems, learner engagement strategies, and flexible support mechanisms suited to provincial and resource-constrained educational environments.


Recommendation

Based on the findings and conclusions of the study, it is recommended that higher education institutions strengthen the implementation of blended learning through improvements in instructional design, digital accessibility, learner engagement, and assessment practices. Institutions may enhance Learning Management Systems by improving organization, navigation, accessibility, and technical support services to ensure more user-friendly and inclusive digital learning environments. Faculty members may further strengthen blended learning delivery by utilizing multimedia resources, providing pre-class instructional materials, facilitating structured online discussions, and implementing collaborative and learner-centered activities that promote active participation and critical engagement. Since concerns were observed regarding assessment fairness, workload management, and scheduling convenience, institutions may also develop clearer assessment guidelines, transparent rubrics, balanced academic workloads, and more flexible scheduling systems responsive to students’ contextual realities. Furthermore, continuous faculty development programs on digital pedagogy, online facilitation, and authentic assessment practices may help improve instructional effectiveness and learner support. Given the importance of interpersonal interaction in Social Work education, blended learning approaches should continue integrating meaningful face-to-face engagement and collaborative learning opportunities. Finally, future studies may explore blended learning across other disciplines and institutions using mixed-method or comparative approaches to generate broader evidence on flexible learning implementation in Philippine higher education.
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